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Learning Session 2:
October 17th and 18th 
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This project was funded by the 
Substance Abuse and Mental Health 
Services Administration (SAMHSA), U.S. 
Department of Health and Human 
Services (HHS). 
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WELCOME BACK!
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Logistics for the Day
● Bathroom locations
● Lunch
● Binder additions overview: 

○ Agenda
○ Slides
○ Tabs
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Learning Session 2 Objectives 
1. Review key components of the FORECAST model.
2. Deepen facilitation skill set with particular focus on how to 

emphasize Core Concepts, TIERS and diversity learning 
objectives using PBL-S.

3. Familiarize yourself with two new simulations.
4. Identify individual goals for moving FORECAST forward.
5. Identify and solve community barriers to accomplish 

dissemination goals.
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Core Concepts Kahoot

• On a phone or laptop: go to www.kahoot.it
• Type in the game pin and enter your name or a 

nickname
• Answer the multiple choice questions by 

choosing the shape that corresponds to your 
chosen answer.

Kahoot Link! 

Kahoot Link: https://play.kahoot.it/#/k/cc753c37-d88e-4874-ab59-42fe5260f906

http://www.kahoot.it
https://play.kahoot.it/#/k/bcf6ea29-aad1-43e3-9078-4d4aff8101aa
https://play.kahoot.it/#/k/cc753c37-d88e-4874-ab59-42fe5260f906
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Advanced Facilitation Skills 
within  PBL-S
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Using the PBL Cycle to Improve Trauma-Informed Care

Christopher M. Layne, Ph.D.
Director of Education in Evidence-Based Practice 

UCLA/Duke University National Center for Child Traumatic Stress; 

& Department of Psychiatry and Biobehavioral Sciences, University of California, Los 
Angeles

Hannah Grossman, Ph.D.
Postdoctoral Fellow,

UCLA/Duke University National Center for Child Traumatic Stress
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Professionals do need content knowledge, but they also need specialized training in critical 
decision making processes to help them apply that knowledge. 
Domains of critical decision making include: 
• Assessment (gathering relevant facts)
• Case formulation (organizing facts into a working case theory)
• Intervention planning (interpreting and applying the working case theory)
• Carrying out the intervention plan ( implementation)
• Monitoring implementation (fidelity to the intervention plan)
• Monitoring intervention response (assessing if expected progress is being made)
• Evaluating intervention response (assessing if intervention objectives  were successfully 

achieved by end of case and sustained at follow-up) 

Domains of Critical Decision Making
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CCCT PBL is guided by a PBL cycle that creates 
a logical arc linking:

– Incoming Facts
– Hunches & Hypotheses
– Next Steps
– Learning Issues

Case are divided into sections. Each section 
covers a portion of a child’s story. The PBL 
Cycle creates a logical arc for each section of 
the case. 

Using the PBL Cycle to Improve Trauma-Informed Care
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The PBL Cycle usually begins with sorting through 
the facts

• Learners read through a section of the case and 
identify facts they consider relevant to making 
informed decisions about the case. 

• The PBL group then works with the scribe to 
accurately describe the relevant facts in a written list. 

• Continue this collaborative verbal discussion and 
written scribing for each step of the PBL cycle. 

Managing Incoming Facts About a Case
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There are different strategies to manage case facts. You can:
– Sort relevant facts into content domains

• Divide facts by the specific hypothesis they support or into conceptual bins by function or 
ecological role. 

– Judge the quantity of facts within specific domains
• Do you have sufficient information for each domain to proceed to the next step, or do you 

need to obtain more information as your next step?
– Judge the quality of the facts within specific domains

• How credible is the information thus far collected?  

Managing Incoming Facts About a Case
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• Where possible, continue gathering more facts in Next Steps until you have a sufficient amount of 
relevant facts that converge on a clear, logical, and confident professional decision. 

• At times, however, outside constraints (e.g., having little time to decide) make it impossible to 
gather the evidence you need to feel confident in your professional decision—instead, you may 
have to make a decision under conditions of substantial uncertainty. Especially in such cases, it is 
wise to develop a backup plan in Next Steps.

The process of identifying facts might be more time-consuming than you would like at times. As a 
facilitator, after you have made sure your learners can identify the important facts in a sheet, you can 
skip (or reduce) this step of the cycle. 

When Do You Stop Collecting Facts?
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• Use the facts you gather in Step 1: Facts to guide 
you in formulating Hunches and Hypotheses in 
Step 2.

• To protect against bias, strive to develop two or 
more competing/alternative hypotheses for 
every explanation you are addressing.

• Facts will differ in the degree to which they can 
be considered relevant, credible, and supportive 
in relation to a given hypothesis.

Use Facts to Generate Hunches and Hypotheses
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Hypotheses are propositions or predictions that: 

– Are predictions or proposed explanations, such as why or how something came to be (e.g., James 
has PTSD due to physical and emotional abuse). 

– Are stated in clear and unambiguous terms.

– Logically arise from one or more facts. 

– Are testable and can be supported or refuted based on factual evidence.  

– Specify a clear course of action in your Next Steps (e.g., gather specific types of evidence to 
evaluate the hypothesis). 

What are Hypotheses?
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Hunches are not necessarily fact-based.  They can arise from: 

– careful listening, observation 
– sensing what seems out of place (intuition) 
– recognizing what is not there that should be there (e.g., age-appropriate 

play) 
– recognizing something that is there that should not be there (e.g., 

precocious sexual activity) 

Hypotheses are generally more useful than hunches because they are testable, 
whereas hunches are often not directly testable. If you start with a hunch, work 
to develop it into a testable hypothesis as you gather better evidence.

What are Hunches?
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1. Come up with multiple alternatives or competing explanations—Think, “What 
could it be? What ELSE could it be?” 
– For example, try to generate 2 or 3 working hypotheses for the same 

problem, instead of only 1.

2. Take each hypothesis seriously. Don’t be a hypothesis hoarder! 
– Actively test each high-priority hypothesis. Gather evidence that will help 

you carry out at least one of three tasks: 
• Further develop, elaborate, and “flesh out” the hypothesis 
• Confirm/support/retain the hypothesis 
• Disconfirm and rule out the hypothesis 

Hypothesis Testing Strategies
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3. Search for both confirming and, where possible,  disconfirming evidence to test your hypotheses. 
This can reduce confirmatory bias.

4. Eliminate or rule out disconfirmed hypotheses. 

– Eliminating hypotheses is helpful because it reduces clutter and error.  You have gotten closer 
to the truth by eliminating what isn’t true. 

– Start with the simplest, most likely explanations, while also considering other (more serious 
but less likely) possibilities. 

– If your patient sneezes, think “cold” first before thinking “pneumonia” or “lung cancer.” 
However, don’t rule out these more serious but less likely possible explanations without 
evidence! 

Hypothesis Testing Strategies
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6. After the first round of brainstorming, only add new hypotheses if your existing hypotheses prove 
inadequate for explaining the evidence as the facts accumulate. 

7. Prioritize your hypotheses, because some clinical problems and decisions are more 
urgent/important than others. 

8. After you have decided that the evidence to date supports a given hypothesis, continue to 
monitor new information to make sure it aligns with the hypothesis. 

– This will allow you to recognize when case conditions have changed and modify your 
hypothesis and/or correct an incorrect clinical decision in ways that better align with the 
current evidence. 

Hypothesis Testing Strategies



© FORECAST 2018

Next Steps refers to process information about how to 
move forward with a case, including through: 

– assessment, 
– case conceptualization, or 
– intervention planning. 

Next Steps are based in reflective practice in that they 
involve planning, monitoring, and evaluating case 
information to guide your actions. 

What Determines Next Steps in PBL?
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Conceptualizing Next Steps in PBL

You can divide your PBL Next Steps into three different 
phases and focus on the phases that align with your 
learning objectives: 
• Assessment Next Steps:

• gathering additional information
• Case Conceptualization Next Steps: 

• formulating and integrating the information 
into a working clinical theory

• Intervention Planning Next Steps: 
• interpreting, applying, and acting on the 

working clinical theory to help your client

Assessment Next Steps

Case Conceptualization
 Next Steps

Intervention Planning 
Next Steps
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When considering 
Assessment Next Steps, 
ask yourself: 
• What is my question or 

hypothesis?
• What sources of 

information are available?
• What types of information   

should I gather?
• What tools and 

procedures should  I use 
to gather   that 
information? 

Assessment Next Steps
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Case conceptualization involves assembling, organizing, and integrating your evidence so that you can 
make sense of it and use it to guide your decisions. 

1) What are the most influential factors pertaining to danger and safety? 
– How will your plan prevent causal risk factors from occurring or re-occurring? 
– How will your plan address the immediate needs of the child for physical and psychological 

safety (including reducing secondary adversities and non-therapeutic exposure to trauma 
reminders)?  

2) What are the primary protective and promotive factors for this case? How can you mobilize 
and therapeutically leverage beneficial factors to: 
– Buffer the harmful effects of risk factors (the function of a protective factor)? 
– Nurture and support wellness, positive adjustment, and adaptive developmental progression 

(the function of a promotive factor)?

Case Conceptualization Next Steps
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It helps to think of Next Steps—Intervention Planning according to three categories of professional 
practice: 

Priority Scheduling,  Monitoring, and Communication 
• Priority Scheduling: Does your intervention/treatment plan address, in a timely and effective way, 

those factors that your case conceptualization identifies as high priority? 
– Think of how your intervention components are sequenced in your intervention plan. Does 

your plan put first things first?
• Monitoring: Does your treatment plan involve monitoring case information so that you collect 

accurate and timely feedback about the implementation of your treatment plan and its effects over 
time? 

• Communication: Are you communicating clearly, accurately, and persuasively with your client and 
other stakeholders so that you effectively engage them and move the case forward? 

Intervention Planning Next Steps
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The fourth and final step of the PBL process 
involves choosing and assigning Learning Issues to 
PBL group members. 

• Learning issues consist of any topic (a) that is 
relevant to assessing, conceptualizing, or 
intervening in relation to the case, and (b) for 
which you lack an adequate understanding. 

• Learning issues require PBL group members to 
conduct systematic research from reputable 
sources, collect the needed information, and share 
the information with the group so group members 
can apply it to the case. 

Learning Issues
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Learning Issues are often assigned as 
homework. 

• This builds in research skills and the value 
and habit of continuing your professional 
development. 

• For Learning Issues to be truly beneficial, 
the information obtained should be 
incorporated and integrated with prior 
case information (e.g., update your 
working clinical theory, revise your 
intervention priorities). 

Learning Issues
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Learning Issues should relate to both the case study and to learners’ personal interests. Ideally, 
learners select their own learning issues. 
• Research should be collected in an agreed-upon format from reputable professional sources (e.g., 

no Wikipedia).
• The sharing and reintegration of Learning Issues information into the case study can be done in 

person within a PBL group setting, or in online formats such as message boards. 
• Re-integrating Learning Issues into existing case information helps students learn about: 

– The dynamic nature of clinical cases (case facts change over time) 
– The benefits of monitoring cases (because new findings will emerge) 

• Learning Heuristics can be used to reintegrate new information (e.g., insert additional vulnerability 
factors into the CHECKS Heuristic).

Guiding Principles for Assigning Learning Issues
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Using the PBL Cycle to Maximum Effect
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Depending on your learning goals, audience, and time constraints, consider adapting the basic PBL 
cycle to suit your needs. 

Examples of adaptations include: 
• Start with Hunches and Hypotheses connected to a specific core concept and then invite learners 

to identify, assemble, integrate, and evaluate the relevant factual evidence (both for and against 
that hypothesis). 

• (Especially later in a case, after you have already gathered substantial evidence) use your Next 
Steps to emphasize case conceptualization rather than further information-gathering/assessment. 

• De-emphasize Learning Issues after each learner has a meaningful learning issue assigned, because 
the work of researching and reintegrating information can take a significant amount of time. 

Adjusting PBL for Specific Learning Goals



© FORECAST 2018

Using Socratic Questioning 
within PBL-S
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1.Identify what you want them to know
2.Don’t say it!
3.Validate what’s valid (meet them where they are)
4.Identify a bridge from their statement to a learning 
objective

5.Use the Socratic process to get them there

Using Socratic Questioning within PBL-S

To get to learning objectives:
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1. Identifying important teaching 
moments in the simulations (these 
may be thoughts or observed feelings 
and behaviors)

2. Helping identify new or overlooked 
information (Facts)

3. Making sense of and integrating new 
information (Hunches/Hypotheses)

4. Reassessing previous hypotheses that 
can be eliminated

Using Socratic Questioning within PBL-S
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● Validation

● Collaboration

● Empathic listening

● Summaries and 

reflections (which may be 

all you need!)

Using Socratic Questioning within PBL-S

Socratic process occurs within a relationship that 
involves:
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•Establish a possible end point (TIER, Core Concept, Fact, 
Hunch, Next Step, Learning Issue)

•Help them recognize that their current idea may not be 
accurate or relevant

•Identify the info to which they are not attending/over 
attending

•Ask questions to get them to attend to that info
•Provide them with critical info (last resort)
•Begin to make the process explicit

Using Socratic Questioning within PBL-S

Socratic Process:  Basic Steps
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•Clear and specific
•Tend to start with “Who,” What,” When,” “Where” and 
“How”

•Answerable (watch out for “Why” questions)
•Uses their language
•Attends to overlooked information
•Remains focused

Using Socratic Questioning within PBL-S

What Makes a Good Socratic Question?
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Fidelity Focus: Hailey 

● Each community team will facilitate one of the 
modules of the Hailey simulation. 

● Feedback will be provided on a rubric which 
encompasses fidelity ratings to each team 
following the completion of the module.

● Do your best to complete the module in the 
allotted time, but we will need to adhere to 
the time schedule even if a module is not quite 
completed.
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Evaluation

bit.ly/FORECAST191
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Learning Session 2 (Day 2) 
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FORECAST Hacks Panel
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Negative Nelly Disparaging Debbie Talkative Tammy Silent Sam

Triggered Tracy Know-it-all Nancy Personalizing Paul Stubborn Steve

Managing Strong Personalities
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• Large groups

• “Going off the rails”

• Bringing actors back on point

• Time management

• Strategies for Learning Issues

• Strategies for Creative Debriefing

Managing Room Dynamics
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Small tests of change:  By next Tuesday...
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• Use standardized template

• Must be accomplished quickly

• Plan only as much as the team can do

• Consensus not required

• Adapt known results and tools

• Base on learning from prior cycle

-Agosti, IHI (Adapted), 2004

Avoiding PDSA pitfalls

https://drive.google.com/file/d/1ldFqAaZ25LRE_LsiJkgQyLu2xk5BItcu/view
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The Big Picture
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Community Planning

How are you going to get it done as a team?

● Where will the simulations fit in your courses over the 
next 3 years?

● Who in your community will you train over the next 3 
years (at least one training per semester)?

● When will your first training be? 
● What is the first (or next) step to get that happening?
● Send that email or make that phone call now.
● Draft marketing materials.
● How many do you anticipate training before December?
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Day 2 Wrap-Up

● Questions, comments, concerns?
● Please complete your Day 2 evaluation
● Upcoming consultation calls:

○ Monday November 11th, 10am
○ Thursday November 14th, 12pm
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Evaluation

bit.ly/FORECAST191


